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STUDENT SUCCESS

SHARED INTENTION FOR STUDENT SUCCESS IN OUR CLASSES:

TO BE CLEAR.

TO LEAD STUDENTS IN THEIR DEVELOPMENT OF KNOWLEDGE.

TO PROVIDE NECESSARY INFORMATION ON WHICH STUDENTS CAN BUILD.

TO PREPARE OUR INSTRUCTION WITH THE END IN MIND.

TO ASSESS OUR TEACHING AND STUDENT LEARNING TO ENSURE 

EFFECTIVENESS OF BOTH PROCESSES.



CRITICAL READING

OBJECTIVES FOR THIS PRESENTATION:

1. DEFINE CRITICAL READING AND CRITICAL THINKING

2. INTRODUCE THE PVCC CRITICAL READING ASSESSMENT RUBRIC

3. DIFFERENTIATE LEVELS OF QUESTIONING TO DETERMINE STUDENTS’ LEVEL 

OF UNDERSTANDING AND KNOWLEDGE-BUILDING…HOW TO ASSESS

4. PROVIDE EXAMPLES OF STRATEGIES TO USE IN APPLYING THE RUBRIC

5. ANSWER QUESTIONS



CRITICAL READING

CRITICAL READING DEFINED THROUGH ACTIONS:

• MOVING BEYOND A SURFACE-LEVEL UNDERSTANDING OF THE TEXT,

• REREADING TO LOOK FOR DEEPER MEANING,

• TAPPING PRIOR KNOWLEDGE TO ASSIST IN COMPREHENSION,

• CONSCIOUSLY MONITORING COMPREHENSION,

• REACHING A DEEPER UNDERSTANDING,

• MAKING CONNECTIONS,

• CHALLENGING THE TEXT WHILE READING,

• JUDGING WHAT THE AUTHOR’S PURPOSE MIGHT BE,

• CONSIDERING NOT ONLY WHAT WAS SAID BUT WHAT WAS LEFT UNSAID,

• UNDERSTANDING WHAT RELEVANCE THE TEXT HOLDS FOR THE MODERN READER.

- (GALLAGHER, 2004)



CRITICAL THINKING

CRITICAL THINKING DEFINED:

• “THE PROCESS OF ANALYZING AND ASSESSING THINKING WITH A VIEW TO 

IMPROVING IT.” (PAUL & ELDER, 2006)

• “A SET OF CONCEPTUAL TOOLS WITH ASSOCIATED INTELLECTUAL SKILLS AND 

STRATEGIES USEFUL FOR MAKING REASONABLE DECISIONS ABOUT WHAT TO DO 

OR BELIEVE.” (RUDINOW & BARRY, 2008)

• “USING REASONING TO MAKE UP YOUR MIND.” (RUDINOW & BARRY, 2008)

• “CONSISTS OF AN AWARENESS OF A SET OF INTERRELATED QUESTIONS, PLUS THE 

ABILITY AND WILLINGNESS TO ASK AND ANSWER THEM AT APPROPRIATE TIMES.” 
(BROWNE & KEELEY, 2011)

• “TO JUDGE THE ACCEPTABILITY OR WORTH OF CONCLUSIONS.” (BROWNE & KEELEY, 2011)



CRITICAL READING & CRITICAL THINKING

CRITICAL READING AND CRITICAL THINKING SIMPLIFIED:

ANALYZE

SYNTHESIZE

EVALUATE

JUDGE



CRITICAL READING & CRITICAL THINKING

AN EXAMPLE:

MY BLOOD TEST



CRITICAL READING & CRITICAL THINKING

MY BLOOD TEST
WHEN I HAD MY BLOOD DRAWN, THE TUBES OF BLOOD WERE SENT TO THE LAB.

AT THE LAB, THEY ANALYZED THE SAMPLE OF MY BLOOD.

ANALYZE:

TO STUDY OR DETERMINE THE NATURE 

AND RELATIONSHIP OF THE PARTS



CRITICAL READING & CRITICAL THINKING

MY BLOOD TEST
THE ANALYSIS OF MY BLOOD – THE DISCRETE ELEMENTS, CATEGORIZED AND LISTED AS NORMAL, 

HIGH, OR LOW - WAS DOCUMENTED IN A REPORT AND SENT TO MY PHYSICIAN. MY PHYSICIAN 

SYNTHESIZED THE INFORMATION IN THE REPORT.

SYNTHESIS:

THE COMBINING OF OFTEN DIVERSE 

CONCEPTIONS INTO A COHERENT WHOLE



CRITICAL READING & CRITICAL THINKING

MY BLOOD TEST
ONCE MY PHYSICIAN SYNTHESIZED THE INFORMATION IN THE REPORT –THE DISCRETE ELEMENTS OF MY REPORT, 

COMBINING IT WITH HIS KNOWLEDGE AND EXPERIENCE, HIS KNOWLEDGE OF ME, AND THE BLENDING OF THESE 

CONCEPTS INTO A COHERENT WHOLE - HE WAS ABLE TO EVALUATE THE RESULTS OF THE LAB TESTS IN A 

SPECIFIC, PERSONALIZED WAY FOR ME.

EVALUATE:

TO DETERMINE THE SIGNIFICANCE, WORTH, 

OR CONDITION OF, USUALLY BY CAREFUL 

APPRAISAL AND STUDY



CRITICAL READING & CRITICAL THINKING

MY BLOOD TEST
MY PHYSICIAN’S CAREFUL EVALUATION THEN ALLOWS HIM TO MAKE A JUDGMENT ABOUT 

MY CURRENT HEALTH STATUS.

JUDGE:

TO DETERMINE OR PRONOUNCE 

AFTER INQUIRY AND DELIBERATION



CRITICAL READING
.

ASSESSMENT OF CRITICAL READING SKILLS IN 
YOUR CLASSES

CRITICAL READING ASSESSMENT RUBRIC



CRITICAL READING ASSESSMENT RUBRIC



CRITICAL READING ASSESSMENT RUBRIC

HOW DO I IMPLEMENT 

THIS ASSESSMENT TOOL?



LEVELS OF QUESTIONING

1.LITERAL

2.INTERPRETIVE

3.APPLIED



LEVELS OF QUESTIONING

1. LITERAL

READING “ON THE LINE”

BLACK AND WHITE READING

WHAT DID THE AUTHOR SAY?

2. INTERPRETIVE

READING “BETWEEN THE LINES”

 INFERRING

WHAT DID THE AUTHOR MEAN BY WHAT WAS SAID?

3. APPLIED

READING “BEYOND THE LINES”

EVALUATING AND CREATING

HOW DOES THE AUTHOR’S MESSAGE APPLY TO OTHER SITUATIONS?



LEVELS OF QUESTIONING

AN EXAMPLE:

THE GALVESTON DISASTER

The Galveston Disaster 

From Garrison, Oceanography, 5th edition  2005

Brooks/Cole, part of Cengage Learning, Inc.

Appearing in Breaking Through College Reading, 2010



LEVELS OF QUESTIONING

THE GALVESTON DISASTER

1. LITERAL QUESTIONS

WHY WAS THIS STORM CONSIDERED THE UNITED STATES’ GREATEST 

NATURAL DISASTER?

WHAT FACTORS COMBINED TO MAKE THE GALVESTON STORM SO 

DEADLY?

 HIGH TIDE, TROPICAL CYCLONE WINDS, LOW ATMOSPHERIC PRESSURE, 

INCREASED WIND SPEED OVERNIGHT, SHIP BREAKING LOOSE AND 

DESTROYING THREE BRIDGES.

THE ISLAND EVACUATION ROUTES WERE DESTROYED BY A STEAMSHIP. 

TRUE OR FALSE?

The Galveston Disaster 

From Garrison, Oceanography, 5th edition  2005

Brooks/Cole, part of Cengage Learning, Inc.

Appearing in Breaking Through College Reading, 2010



LEVELS OF QUESTIONING

THE GALVESTON DISASTER

2. INTERPRETIVE QUESTIONS

WHAT IMPACT WOULD A LOW TIDE HAVE HAD AT THE TIME OF THE 

STORM SURGE?

 A LOW TIDE WOULD DECREASE THE HEIGHT OF THE STORM SURGE.

 THE READER HAS TO INFER THIS – INTERPRET WHAT IS SAID, AND THEN 

FIGURE OUT THE CORRECT ANSWER.

 THE ANSWER TO THIS QUESTION IS NOT DIRECTLY STATED IN THE TEXT.

THE READER CAN CONCLUDE THAT MOST PEOPLE IN THE 

GALVESTON DISASTER WERE KILLED BY

a. WATER

b. WIND

c. FLOATING WRECKAGE

d. LOW PRESSURE

The Galveston Disaster 

From Garrison, Oceanography, 5th edition  2005

Brooks/Cole, part of Cengage Learning, Inc.

Appearing in Breaking Through College Reading, 2010



LEVELS OF QUESTIONING

THE GALVESTON DISASTER

3. APPLIED QUESTIONS

HOW CAN THE EXPERIENCE OF GALVESTON BE APPLIED TODAY IN 

HURRICANE-PRONE AREAS?

HOW WOULD YOU RESPOND TO A NATURAL DISASTER WHERE YOU 

LIVE IN ORDER TO SAVE YOUR LIFE AND THE LIVES OF OTHERS?

The Galveston Disaster 

From Garrison, Oceanography, 5th edition  2005

Brooks/Cole, part of Cengage Learning, Inc.

Appearing in Breaking Through College Reading, 2010



CRITICAL READING ASSESSMENT RUBRIC

IMPLEMENTATION STRATEGIES:

 IDENTIFY A TOPIC, IDEA, CONCEPT THAT YOU HAVE FOUND TO BE CHALLENGING FOR 

STUDENTS.

STUDY THE MATERIALS YOU USE TO PREPARE STUDENTS FOR THIS CONCEPT AND THE 

MATERIALS YOU USE TO PRESENT THE CONCEPT.

THINK ABOUT THE CONTENT OF THOSE MATERIALS.

 IDENTIFY FACTUAL (LITERAL) INFORMATION THAT IS IMPORTANT FOR STUDENTS TO KNOW.

 IDENTIFY INFERENCES ESSENTIAL TO UNDERSTANDING THE CONCEPT: WHAT IS NOT 

DIRECTLY STATED IN THE MATERIALS, YET IS ESSENTIAL FOR STUDENTS TO REALIZE, 

APPRECIATE, AND LEARN? WHERE DO THEY NEED TO READ BETWEEN THE LINES?

 IDENTIFY WAYS IN WHICH YOU CAN CHALLENGE STUDENTS TO APPLY THE CONCEPT TO 

A DIFFERENT SCENARIO, DIFFERENT CONTEXT, DIFFERENT TIME OR PLACE, ETC.



CRITICAL READING ASSESSMENT RUBRIC

IMPLEMENTATION STRATEGY TOOLS:

 IN-CLASS ACTIVITIES

 KWL CHARTS

 ANTICIPATORY ACTIVITY

 GAMES AND COMPETITIVE SITUATIONS

 APPLICATION SCENARIOS: LABS, GUIDED 

EXPERIENCES, CREATIVE ACTIVITIES

 PROBLEM-SOLVING ACTIVITIES

 TICKET-OUT-THE-DOOR

QUIZZES AND/OR TESTS

 TRUE/FALSE QUESTIONS

 MULTIPLE CHOICE QUESTIONS

 SHORT WRITTEN-ANSWER QUESTIONS

 LONGER WRITTEN-ANSWER QUESTIONS

 ESSAYS

WRITTEN ASSIGNMENTS

 ESSAYS

 RESEARCH PAPERS



CRITICAL READING ASSESSMENT
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