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Rooted in the Community

The Paradise Valley Community College Service-Learning Program complements the overall vision of the College—by preparing students to contribute to, participate and succeed in a diverse global society. The PVCC Service-Learning Program recognizes that service-learning provides a unique opportunity to link formal education with service to the community. 

Office of Service-Learning 

B135

(602) 787-7241 or (602) 787-7245

http://www.pvc.maricopa.edu/~servlearn
What Is Service-Learning?

“Service, combined with learning, adds value to each and transforms both” 

- Honnet & Poulsen

Service-Learning combines academic learning and educational goals with student action in real life situations outside the four walls of the classroom. Young people are given the opportunity to learn and develop as leaders through active participation in thoughtfully organized service experiences that meet vital community needs. The opportunities are coordinated in collaboration with the school and community site. With a smooth integration in the student's academic curriculum, it provides structured time for a young adult to think, talk, and write about what he/she experiences during the service activity. That in turn allows young people the chance to see knowledge acting upon real situations in their own communities. This further enhances what is taught in the classroom by extending learning beyond the school building. Service Learning helps to foster the development of a sense of caring for others, hopefully resulting in a lifetime of community involvement and awareness.
Key elements of a service-learning experience are: 

Reciprocity: The service and learning must be worthwhile and valuable for both the student and the community. There must be reciprocity between the server and those served. 

Reflection: Intentional, systematic reflection about the experience must take place in order to maximize the benefit of service in learning experiences. Reflection within the context of the service experience encourages introspection of other aspects of the student’s life. Reflection is an important process that links service and academic learning objectives. 

Integration: Service roles need to be directly related to the student’s academic learning objectives in order to strengthen student’s critical thinking. 

Diversity: A priority is placed on involving a broad cross-section of students working in diverse settings and with diverse population within the community.

What a Service-Learner isn't... 

A Volunteer—students serving with the primary intended beneficiary being the organization/constituency. An Intern—where the primary purpose is providing students with hands-on experience that enhances their learning or understanding of issues and skills related to a particular area of study. 

Service Learning is distinguished from other approaches to experiential education by its intention to equally benefit the student and the organization/constituency that he/she is serving. Service learning focuses both on the service being offered and the learning that is occurring through this process. 

What is the difference between volunteering, service learning, and an internship? 

VOLUNTEERISM

Volunteerism is the engagement of students in activities where the primary emphasis on the service being provided and the primary intended beneficiary is clearly the service experience. 

SERVICE-LEARNING 

Service-Learning programs are distinguished from other approaches to experiential education by their intention to equally benefit the provider and the recipient of the service as well as to ensure equal focus on both the service being provided and the learning that is occurring.

INTERNSHIPS 

Internship programs engage students in service activities primarily for the purpose of providing students with hands-on experiences that enhance their learning or understanding of issues relevant to a particular area of study. 

            Adapted from: Service Learning: A Balanced Approach to Experiential Education

· by Andrew Furco 2002

What will students achieve from performing service-learning?

PVCC students will gain the acquisition of knowledge and skills, personal and career development, intercultural skills development, and development of effective citizenship.
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Transforming Learning Through Community Service 

(taken from CSU Monterey Bay's Service Learning Institute)
	As light passing through a prism, learning is fundamentally transformed by the service learning process. The Service Learning Prism depicts this transformation, highlighting three ways in which the service learning process is different from traditional approaches to academic learning. 


[image: image3.jpg]BUIHETIRIOW Il E)

12097
750





Multiple Sources of Knowledge
Traditional courses emphasize the academic discipline as the primary source of knowledge. In service learning there are three sources of knowledge: 

· discipline-based knowledge;

· the student’s own knowledge and experience; and,

· the community’s knowledge and experience. 

Students are introduced to discipline-based knowledge through texts and lectures. They also utilize their own previous life experience and current involvement in the community as a valuable source of knowledge. In addition, the community contact provides students with a third perspective and knowledge-base. Service learning courses provide learning experiences that enable students to integrate these three sources of knowledge.

Engaging with the Facets of Service
By engaging in a community service activity, the concept of service itself becomes a central focus of the learning process. The following four facets of the concept of service are emphasized:

· Diversity: issues related to service in a multicultural society; 

· Compassion: understanding the world from another person’s perspective;

· Justice: how power, privilege and oppression affect the service setting;

· Social Responsibility: an individual’s commitment to and engagement with civic society

(Compliments from CSUMB, Service-Learning Institute, 2002, Seth Pollack)

Getting Started With Service-Learning

At

Paradise Valley Community College
BRAINSTORMING:

Step One: Think about whether or not there is a relevant service experience that can be linked to your course competencies or objectives?

· What course(s) do you teach?

· In which course(s) do you see a possible connection?

Step Two: Describe one or more competencies or objectives in your chosen course that you think a service-learning project would be an effective method for teaching and learning. 

· List the competencies or objectives?

· What type of service project would be an ideal match for teaching the above course competency?   What would you want students to do and why? 

· Will you participate with your students? Will you spend anytime with the students at the site(s)?  Will you do any observing?

· What type of agency would you want your students to work with? (Ask your service-learning coordinator?)

· How many agencies would participate in your project? Would you allow student to go to one or more agencies? Would they all go to one type of agency? (i.e. schools)?

· Would you or the students pick the agency?

· Would you or the service-learning coordinator contact a particular agency and set-up a meeting?

· How many hours of service would the project require to meet the learning objective? (20-30hours?) Would the students need to serve at the agency over a period of time (1-3 month?)

PLANNING:

Step One: Decide how many courses/sections/students you want to involve in service learning and when.

· Consider what time of day you teach.  Will this have an impact on the project and students’ involvement? (i.e. evening course?)

· Will you offer this service-learning project to students as an option or will it be required? (Ask your service-learning coordinator about advantages and disadvantages of both.) 

· Consider how many sections you want to begin with and how many students will be involved. Maybe you should pilot the service-learning project or start with one class with a small number of students. If the service-learning project is successful, then add more sections later. 

· Would the project occur outside of or during class time? Are you willing to give up class time so students can accomplish projects? Remember: This is not an add-on to your course but a substitute for another project.

· Will students participate in groups?  If so how many in each group? As a whole class?  Individually?

· What product will result from the experience?  How will the project be presented at the end of the course? (How heavily will it be weighed in your course?)

· How will you grade students’ project?  If a group project, how will individual participation be assessed or evaluated? Consider using performance-based rubrics?

Step Two: Locate your service-learning coordinator or other faculty on campus that have required service-learning in their courses.

· What kind of support do you need to implement the project?  For example, consider what help you need in finding an agency, making contacts, complying with district legal policies, establishing accountability produces for both students and community partners.

· What will the reflection component entail? (A written journal?)

· Who on your campus can you contact for support?

CHECKING:

Step One:  After thinking through your project and plans, review your original goals of teaching some aspect of your course through service-learning methodology?

· Verify the relevancy and clear connection between the service-learning project and your curricular objectives for competencies. Simply put, why would service-learning be a more effective way of teaching this concept than a traditional method? (Will it provide more hands-on experience?)

Step Two: Be Proactive: begin thinking in terms of how to handle any obstacles that may develop throughout the semester. 

· Decide if your plan is too complicated, requiring you to go to many agencies over many days and different time periods. Is the service-learning project manageable for you? Will the grading of the projects be time consuming? 

· What if students begin to complain? What will your response be? (At first, students will complain about the hours but after it is completed, they will thank you for it.)

· What will you do if students do not finish their projects or required hours?

REMEMBERING:

Step One: Once you have decided to incorporate service-learning into your curriculum, be sure to include it in your course materials from the start. Talk to students about the project on the first day of class; include a service-learning section in your syllabus; let students know WHY you’ve chosen this pedagogy and what you expectations are for them and the project. 

· If at all possible, show them an example of what you are expecting. For example, if you want them to do a poster, show them a poster and what you expecting on the poster.

WHAT’S NEXT:

Build on your experience and learn more about how you can make the service-learning project more successful next time. 

· Should you redefine the required hours; project; community partners?

· Did the reflection component meet your expectations?


(Vaughn 2002

Components of an Effective 

Service-Learning Syllabus

· Heading: Name of professor, name of school, dept., course title, semester/year, faculty contact information (office hrs, email, office number, telephone number.)

· [image: image1.wmf]Course description

· Introduction, overview, purpose or rationale

· Course goals and course objectives

· Required texts/readings

· Weekly semester schedule

· Overview of course assignments (or the primary assignment)

· Explanation of grading and service-learning assessment policy

· Copies of performance-based rubrics, improvement plan, contact log, student service expectations, assumption of risk form

· Supplemental or recommended reading list

· Statement about accommodation for disabilities

· Statement about plagiarism and copyright policies

· Statement about confidentiality concerns from community partners

(Adapted from Fundamentals of Service-Learning Course Construction by Kerri Hefferman. Brown University, 

Providence RI, Campus Compact, 2001: 9-10)

8 Critical Elements in Developing

Service-Learning

Performance-Based Outcomes
Stage 1: Student Learning Outcomes - Guiding Questions




· What are the intended outcomes of your service-learning component? 



· Why do want your students to do service-learning? 

· What will students know and be able to do as a result of their service-learning experience? 

· [image: image6.wmf]What do you want your students to get out of it?

· List the competencies or objectives?

Are the expectations/outcomes of service-learning:

1. Focused on the learner and what he/she should know and be able to do?

2. Meaningful, significant and worth learning?

3. Designed so students can apply previous knowledge?

Notes: This will help you come up with your performance-based assessment criteria. 


Stage 2: Performance-Based Assessment Criteria - Guiding Questions
· Have you identified too many outcomes? (narrow down, if possible) 3-5 

· [image: image7.wmf]What are the most important criteria for service-learning?

· Did any themes emerge? 

· Will you be able to better define your criteria? 



Is the service-learning criteria:

1. Measurable?

2. Student centered? Not instruction based

3. Reflective of the most valued elements of student performance?

Stage 3: Performance Indicators - Guiding Questions





· What will an exemplary or mastery result look like?

· What are the key characteristics of such a response(s)?

· [image: image8.wmf]What thinking skills and processes will encourage the thoughtful application of knowledge and skills?

· How will students exhibit these traits? (be creative)

· What will a quality work look like? 


Are the performance indicators:

1. Stated clearly and precisely for student?

2. Reflective of careful thinking of what desired student performance should look like?

3. The type of evidence you would expect in student performance as a result of their learning?

Stage 4: Assessment Opportunity - Guiding Question

· How will the students demonstrate what they have learned?

· How will students be able to tell you what they know and can do?

· Did you offer the students different assessment options?



Is the assessment opportunity:

1. In alignment with the intent of the outcome?

2. Reflective of the characteristics of a learning experience?

3. Closely linked to outcomes and indicators?

4. Representative of various learning styles and intelligences?

5. Exciting and engaging?

6. Linked to prior knowledge and experience?
Stage 5: Rubric/Specific Performance Criteria - Guiding Questions


· What specific, observable behaviors, skills and evidence of knowledge will you be looking for from the student?

· What is a meaningful context for engaging students in outcomes that can be assessed?

· Will the student be able to achieve specific behaviors required?

· Who will be involved in using the scoring tool?

Does the rubric:

1. Guide the student through the evaluation of a demonstration or product clearly?

2. Provide a meaningful opportunity for self-assessment as well as peer and community partner?

3. Avoid bias or educational jargon?  

Stage 6: Learning Experiences/Products or Performances - Guiding Questions

· What are the activities, lessons, products, etc. your students will engage in to achieve the desired outcome?

· What product(s) and/or performance(s) will provide evidence of understanding?

· Are the students’ products guided by a purpose and an audience?

· Are the activities promoting high order thinking skills? 

· Are you giving the student a choice in terms of how product will be produced? Written, Oral, Visual

Are the learning experiences?

1. Closely linked to student learning outcomes?

2. Developed to provide choices to the learner?

3. Represent various learning styles?

4. Ones, which allow students to both practice and apply what they are learning?

Stage 7: Feedback - Guiding Questions
· How will students’ performance be communicated to instructor, peers or community partners?

· How many times will you discuss product(s)/performance(s) with student? (at end?)

· Will students be able to make an improvement in product before submission of final product?

· Will there be a time table for improvement? 



Does Feedback:

1. Provide the learner with a sense of accomplishment and opportunity to set goals for future learning?

2. Focus on “growth” of the learner (strengths) and on areas of improvement?

3. Reflect student learning and performance based on the outcomes?

4. Allow the learner to think deeply about their learning or product?

Stage 8: Documentation, Record keeping - Guiding Questions

· How will the product or performance data be documented or recorded?

· Who will do the documentation?

· How will it be stored?



Is the documentation or record keeping:

1. Doable?

2. Utilizing appropriate technology, (Blackboard)

3. Accurate?

4. Efficient and effective with specific outcomes?

5. Understandable and usable by all stakeholders?

By explicitly making these issues part of the curriculum, students actively clarify their own conception of service as they participate in the community. Service-learning enables moral and civic learning to become a component of the curriculum. Learning becomes a tool for both individual and social betterment.

Through service-learning, students acquire the knowledge, skills and awareness to become more culturally aware, self-reflective and responsive community participants.  
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Service-Learning How To Do It!

10 Steps to Develop and Execute 

a Service-Learning Strategy
(Excerpts taken from the Center for Community Involvement at Miami-Dade Community College. You can read the full text on their web site at www.mdcc.edu/servicelearing/facinfo.html for more ideas on how you might offer a similar step-by-step guide on your campus.)

1. Consider the courses you teach and determine how community service might be helpful in enriching learning in that discipline. Just brainstorm about the application potential to your course. 
2. Call or visit your Service-Learning Center to discuss and identify community placements that offer experiences that are relevant to your course.

3. With service sites or activities in mind, consider your goals and motives in using the application. What are you trying to accomplish for your students, yourself and the community?

4. Based upon your motives, goals and objectives choose a course service option. Decide how you will incorporate community service into your course. 

5. Once you have chosen how service will be incorporated, review and alter your course description and syllabus to reflect the change.  To be successfully integrated, the service experience must be more than just an add-on to an already full syllabus.

6. On the first day of class, explain and promote the ideas behind including service-learning in your class.  Explain the twofold benefits to the student and the community. Make your commitment very clear and encourage them to take advantage of the opportunity for both the personal and academic growth that service affords.

7. Work with students to develop specific service learning objectives for their volunteer experiences. Students must be guided in their development of these objectives so that they are clearly linked with the academic objectives of your course.

8. Teach students how to harvest the service experience for knowledge. Experiential learning requires that we learn where we are….because many students lack experience and confidence in learning in nontraditional, non-classroom environments, we must teach them these skills. 

9. Link the service experience to your academic course content through deliberate and guided reflection.  The practice of reflection is what combines the learning to the service. We cannot assume that learning will automatically result from experience.. Reflection can be in the form of journals, essays, personal videos, oral presentations, analytical papers, artwork, drama, dialogue, etc.

10. Evaluate your service-learning outcomes as you would any other academic product. Remember, students are being graded on the academic product, not their hours of service.

COMMON FACULTY CONCERNS

· Academic Rigor: 
It this another feel-good excuse to water down academic standards? 

If applied properly, this pedagogy is actually more rigorous than the traditional teaching strategies.

· Competence in application of the strategy: 

Will I be able to apply the strategy successfully?
Most practitioners report a steep learning curve with confidence developing fairly rapidly once the strategy is allowed to work…The path to becoming effective in using the service-learning strategy is not always clearly marked. We often find ourselves "making the road by walking.".. Attending a few workshops and seminars dealing with service-learning will provide an opportunity for more active exploration of some of the skills and philosophy of the pedagogy.

· Students' ability to contribute meaningful service:  
How can my students who are taking remedial courses in reading, writing or math help?

Our experience and the research literature suggests that this is not a problem; in fact, several authors cite impressive contributions in a variety of roles made by previously underachieving, marginal students.

· Time Constraints


Yours: How can I fit something new into an already cramped curriculum?

Service-learning is not an add-on to your current course requirement. It does not change or add to what we teach; it only changes how we teach it.

Students:  Most of our students work in addition to their school attendance. How can they fit community service into their already busy schedule?

Service-Learning faculty report that most students are willing and able to volunteer in the community. 
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Rubrics
What do you know about them?
 A Rubric is defined as a printed set of guidelines that distinguishes performances or products of different quality. It has descriptors or criteria that define what to look for at each level of quality and indicators providing specific examples of things to look for in work. They also contain public standards used for judging work. 

Most practitioners of rubrics consider them a self-assessment tool that produces dialogue between students and faculty. Generally, rubrics are used by students to shape their work and faculty use them to give feedback to students to help them improve. Some key elements of rubrics are published standards for judgment of work, established criteria, standards for the discipline and various levels of achievement.  

What are the key elements in a rubric?


The most important element of the rubric is the overall goal or objective for the service-learning activity. This goal should state the expectations of what the student should be able to do as a result of their experience.

The first key element in each rubric is that it must have different levels of quality or achievement. In most cases, level of achievement means the different degrees of understanding. It should be stated upfront to the student that the expectation for an Exemplary level of achievement should contain high marks in each element area. 


The second key element is the criteria or descriptors. These criteria or elements are defined by the instructors and usually go hand-in-hand with the goals and objectives for the service-learning component or class. For example, one goal of the class is to demonstrate personal skills as a facilitator of civic participation. The criteria for this goal on the rubric would be Personal Skills.


The third key element states the descriptions of each criterion level of achievement. Each level of achievement should include consequences of performing at that level. For example, if the student scores an overall Developing stage, his/her grade for the service-learning activity will be a “C”. 

Steps in Developing a Rubric

Step 1:

What are the course objectives?

Example:  Critical Thinking Skills, Effective communication, Logical formulation

Step 2:

How many levels of achievement will you define?



Example: Exemplary, Proficient, Developing




    Excellent, Satisfactory, Unsatisfactory

Step 3:
For each criterion listed, define a clear description of each of level of achievement? What qualities make the difference between good and poor work?

Example:  Student consistently uses effective language skills vs. Student rarely uses effective language skills. 

How do rubrics help students learn?

They:

· Reveal standards for the service-learning activity with explicit expectations

· Inform students about good or poor work 

· Involve students in setting standards and describing their experiences

· Promote continuous self-assessment
· Form a basis for dialogue about learning, with professor, community partners, and peers through collaborative learning atmospheres 
· Provide a needed reflection and feedback mechanism 

· Become more responsible for their learning
How do rubrics help professors?

They:

· Clarify standards through continuous revision of rubrics

· Promote reciprocal learning with the student

· Help students spend more time on task
· Provide a direction or guideline for student
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Interested in More! 

See Appendix A for Service-Learning Rubric Examples

(Vaughn 2002
Service-Learning Reflection


“Students need the chance to directly connect books and experience, ideas and introspection, to continuing activity in the community.”

-Robert Coles

“Reflection is a process in which service-learners think critically about their experience. Learning only 

takes place if action and thought 

are achieved.”

-Mark Cooper

“No experience having a meaning is possible without 

some element of thought….

Mere activity does not constitute learning.”

-John Dewey
Without thoughtful reflection and the opportunity to connect the service experience with their reading, writing and classroom discussion, students are merely engaged in community service—not service-learning. Therefore, as educators, we must be thoughtful in our planning of meaningful reflection activities to engage every student.  Most reflection involves some form of writing, i.e., free writing, reports, projects, essays, articles, presentations, journal entries, speeches, poster presentations, narratives, critical analysis, etc. Written reflection is most effective when shared with classmates and other audiences. For you as an educator, the advantage of asking students to produce a written product is that you have evidence of learning that you can assess from every student. 

Reflection

Service-learning is a pedagogical approach in which students learn through participating in organized service-learning experiences designed to meet community needs. The service is integrated into the academic curriculum through the students’ thinking, writing, and discussing what they experienced during their community service. This process of reflecting (thinking, writing, and discussing) is integral to the service-learning method.

Reflection is a process of analysis; it is a structured learning activity that gives meaning to the experience by connecting the service activity with the academic material of the course. Reflection is essential to the service-learning experience for it is one of the factors that determines the quality and the depth of student learning. 

Research shows that reflection affects students’ academic learning and personal development, as well as the school’s development of a service-learning program. Reflection encourages critical thinking. Students are asked to think about the underlying issues causing the need for the service, how their academic skill and understanding can address that need, and their feelings about the service and those they are serving. Reflection, therefore, not only fosters students’ thinking about the connection between the course material and the service experience, but also it fosters an appreciation for community involvement. Students may begin to see themselves as active practitioners who can play an important role in their community instead of passive recipients of knowledge, only focusing on their own needs.

Finally, reflection helps ensure the quality of the service-learning program the school provides. Feedback, the result of reflection opportunities, allows both the school and their community partners to better serve students and their clients. Additionally, reflection assists in the identification of those service experiences that are less positive than others. When choosing a particular method for reflection, keep the following ideas in mind:

1. Select a reflection method that will help you accomplish your class goals.

2. Choose reflection activities so that participants will be comfortable

expressing themselves and will feel safe in doing so.

3. Emphasize the value of reflection by including it as a regularly scheduled

part of the class.

4. The reflection process should be evaluated by participants periodically and at

its conclusion. By evaluating the reflection sessions, students consider what they have learned through reflection, thereby enhancing the value of reflection/

5. Reflection should be appropriate for different learning styles. Instructors

may want to utilize multiple methods of reflection.

(Vaughn 2002
Reflection Strategies

There are multiple methods that encourage students to reflect about their service experiences.  

Examples of reflection activities include:

1 Written exercises include journals, letters, essays, self-evaluation essays,

service-learning portfolios, and research papers. (Look at Types of Service-Learning Assessment Options)

2 Creative responses include oral performance of literature or of one’s own writing,

skits, plays, art journals, video productions, documentaries, and slide shows.

3 Spoken exercises include focus groups, informal discussions, formal class

discussions, individual or group presentations to the class or to some other group, and e-mail discussion groups.

4 Combination exercises. For example, assign short reflection papers (2-3 pages) which students read to each other in small groups, then ask one from each group to read his or her paper for the whole class. Ask the class to look for similarities and differences as compared to their own papers and be prepared to talk about them.

Regardless of the strategy chosen, the object is to involve students in using the language of the discipline to provide insightful commentary on their community service. Thus they “relate” real world experience to the course.

Contents of a Learning Log/Reflection Journal:

· Free writes, free flow of thought

· Big thinking such as impressions, conclusions, analysis, applications, etc.

· Mediations

· Emotional responses

· Questions, wonderings, mental meanderings

· Connections to personal experience

· Connections course content

· Responses to a “given” focus questions

· Snapshots of sites, sounds, smells, concerns, insights, doubts, fears

· Analyses of critical questions about people, issues and the individual

Rules of a Learning Log/Reflection Journal:

· Write an entry for each visit

· Write entries as soon after the experience as possible

· Write what you have to say without regard to length or time

· Write freely, do not censure thinking—write what comes to mind immediately

· Write with sincerity—do not “make-up” stuff, be honest

(Vaughn 2002
Sample Reflections Questions

on Service-Learning Experience

(Compose questions yourself)

1. What insights did you gain from this experience?

2. How well did you perform your task(s)?

3. How well did you cooperate with others?

4. What did you learn from this experience?

5. What problem(s) did you encounter that you overcame?

6. What were some good qualities of this experience?

7. What were the qualities that could be changed to make this better experience?

(Vaughn 2002
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